Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) “—.5[1
\ol.5, No.31, 2014 IIS E

Towardsthe Utilization of Instructional Media for Effective
Teaching and Learning of English in Kenya

Erastus Juma Wamala Eric W. Wamalwa
1.Department of Educational Communication and Teldgy, Kenyatta University, Kenya
2.Department of Kiswahili & Other African Languag&sbabii University College, Kenya
*ewanyonyi@kibabiiuniversity.ac.ke

Abstract

Although English language is a compulsory subjecttie Kenyan school curriculum, its teaching faces
enhancement challenges. English language has bettecamore time for effective teaching and leaithis is
however, not reflected in students’ performanceltesn many public secondary schools in Kenyaadeessing
the cause of this poor performance, teachers adet@dave absconded their duties. Most teacheublic
schools are said to absent themselves from schdule those who attend classes do not carry out the
responsibilities when teaching. Moreover, sinceititieduction of free primary education in 2002¢ thumber
of pupils joining schools increased tremendoushisThas seen an increased number of primary leaelugtes
transit to secondary schools whereas the numb&rachers remained the same. The huge numbersdefings

in classes has posed a great challenge to effegtaching and instruction and to the use of teach@sources
available. In many instances, teachers have mved using only the traditional methods of teaghamd
instruction. Thus, this paper assesses the plateoda of instructional media in enhancing teachkand learning
of English language subject in Kenya. The papeesifgr a renewed emphasis towards the use of btistnal
Media by teachers and stakeholders. The paper gespfor a mandatory use of instructional media avhil
teaching to enhance learning English language suinjé&enya.

Keywords:. Instructional media, Language teaching, instrunaiembjectives, performance

1.0 Introduction

English language is one of the two official langesgn Kenya. It's official status is safeguarded the
Constitution of Kenya 2010 Chapter 2 Article 7 Suhiele 2. Kiswabhili is the second official langwad=nglish
language is used in all forms of all official commization, records and transactions. The languagapsrtant
due of its international status, having over tig&ined the status of a world language (Llurda, 2004th this
status, English language has also become a mediimteo-cultural communication globally. It is th@nguage
of all Commonwealth countries.

In Kenya, English language is used in all formatitotions. It is used in government and private
offices and parliament. It is the medium of instime in institutions of learning that is, in scheptolleges and
universities (KIE, 2002). All subjects except Kidvilaare taught by use of English language. Engissh core
subject in the Kenyan secondary school curriculiihie ( 2002). The language as a subject in the Kersgdnool
curriculum is taught right from the formative clasdike the early child education level right thgbuto the
highest level in schools, mid-level colleges anilensities.

The teaching and learning of English language heweas noted by students’ performance in schools,
has been characterized by low grades at schodl dékin national examinations. This is manifesieaugh
the steady decline of grades in the Kenya CertdiGecondary Education English examinations irptst years
(Muindi, 2012). This is believed to be caused byummber of factors and needs like attitude, teaclasind
learning resources with likely over-reliance on teacher-centered methodoldgifhis situation poses a big
challenge on the development of not only Englistgleage but the attainment of the national goakdotation,
namely: fostering national unity, promoting natibrdevelopment, individual development among others.
Effective delivery of content by use of appropriateategies and resources is of great concern sanebith
laying emphasis on. Teaching without using Instamztl Media (henceforth, IM) to enhance learningatévely
affects students’ learning. This negative effeceifected in students’ performance in exams.

Reasonable practical involvement of learners inr tessons by their teachers through the use of IM,
specifically in English language lessons shoulgtovided to aid in internalizing of concepts taugét develop
given speaking, listening, reading and studyindissiand form right attitudes to English languagéjeat
thereby boosting its performance in schools. Sttedesguire concrete experiences to retain more ladiye and
skills hence learn more effectively. The concrexpegiences involve the use of IM to facilitate @ag,
acquisition, retention and application of abstrsygmbols (Newby, et. al, 2000). When IM is incorgethin
lessons, it aids students in effective learningelgily acquiring, retaining and applying what tlaeg taught by

! en.wikipedia.org/wiki/Traditional_e
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their teachers.

Lack of IM for teaching English language duringegdon or its inadequate provision poses a great
learning challenge to the learner. Substantial st these resources contributes to the teachedslearners’
competence in making use of them which remains>aepion given the challenges related to access and
availability to both students and teachers in sth{®chofield, et.al, 1998). Thus, availability agiflective use
of these resources for teaching and learning Emdgisguage means pairing the resources with arugiginal
approach that is different from the traditional angere more information is needed on the natureexteht of
teachers’ experience in use of these technolodgtesgn and Weil, 1999). However, it has been ntiead
although there are proposals for types, variety asel of IM as guided by the syllabus, there is taolo
inconsistency in their use and that very few teegluse them with excuses (Kimui, 1990). This shate seen
many excuses put forth. The excuses are quitedzarie

Availability and utilization of IM is thus the fosuof this paper. Hence, how these resources stoeuld
viewed by teachers, how their impact should be tsided, and how teachers should alter their instroal
practices in order to use them effectively is th@mtoncern of this study (Kerr, 1996; NCATE, 198Bymore,
et.al, 1997). The first part of this paper is the introtion, while the second part deals with the concépiv
and the role of IM in enhancing teaching and leagniThe theoretical inclinations are provided withhis
section. The third section addresses the use ifiltldaching and learning and finally part fouthie conclusion.

2.0 Literature Review

2.1 Definition and Classification of Instructional M edia

The term ‘media’ defined as the plural of ‘mediung’ the way of communicating information or idekkedia
can therefore be used by teachers to communicateudtional information or ideas to students in thest
effective way for enhanced learning. Media alderseto any kind of format used to convey inforroati The
format can be visual or auditory, a channel of eyivg sensory messages to the recipient who ike#lraer and
this makes learning more concrete in the skillsarcepts the learners acquire from what they pezogsually
and hear making their learning real and not justrabt. Instructional media therefore, refershe kind of
media used in teaching to aid in learners’ easidetstanding according to the set objectives.

Media may imply a complex integration of people chiaes ideas, procedures and management. They
have variously been called audio-visual aids, tdofsinstruction, teaching aids, or instructionattnology.
Media are carriers of information between the sewd receiver, and when the message is intendeltatige
behavior, they are considered as instructional enédinyanjui, 1997). IM encompasses all the materénd
physical means an instructor might use to implemestruction and facilitate students' achievemefit o
instructional objectives. This may include tradiib materials such as chalkboards, hand-outs, s;hslitles,
overheads, realia, and videotape or film, as weller materials and methods such as computers, DEDs,
ROMs, the Internet, and interactive video confemem¢Dick, et. al, 2001). However, if these media not put
in use, teaching may not have an enhanced effettteolearning of students.

These materials can be categorized as;
i. Unprocessed materials like wood and stone,
ii. Projected media comprising: motion and still piewyrslides and film strips, opaque projectors,
iii. Non-projected media comprising: boards, displaysl axhibitions, graphic materials and three
dimensional objects.

Projected media are audio, visual or both. Thesgepted media include different types that include
films, Over-head projectors (OHPs), power pointiawassettes, video, television, slides and rigmkf Non-
projected media include graphics i.e. drawingsrtshanaps and pictures. Pictures can be used &raenideas
for writing (Ministry of Education, 2002). Thesagether with others like boards or black walls whare a
resource depending on whether and how teacheizeutiiem, models and prints for example text bodke
teachers’ use of a wide range of these media eekdaarning needs.

2.2 Therole of Media in enhancing Teaching and L earning
Technologies have advanced over the years, anédso teaching methods. From the one-to-one orahiegc
style of the early agrarian age in the pre-writamgl pre-printing cultures to the apprenticeshifgesysand one-
to-many lectures of the pre-industrial ages thatalded the writing and print cultures, teaching was
predominantly ordl The development of printing however set the stagea literary-based mode of teaching
which emphasized on the preservation of knowledgkepromoting abstract and analytical thought.

Since IM has been used in teaching and learningafdong time, educationists advise its use to

L www.w30rg/TR/REC-CSS2/media.html (accessed on 20001&/2
2 The Standard, Wednesday, September 8, 2010
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stimulate the learning environment. IM enhances fawilitates learning, which leads to faster angbgable
learning (Patel and Mukwa, 1993). This kind of teag is preferred by students as compared to Huitional
methods (Unwin, 1978) in which all knowledge isragerve of the teacher and learners are passiygens of
that knowledge. When IM is integrated into the téag process, greater learning is accomplishea@ss time
(Smith and Nagel, 1972). They further observe thatructional media is very effective in the teachiand
learning process by providing concrete experieniceseasing retention, developing continuity ofugbt and
providing variety in learning.

Communication between the teacher and the leasnenproved by learners’ motivation when IM are
used in class. Motivation, which in this case is tlegree of desire to learn new things, to put émentime to
study and to find out more about what is being taumnd to cooperate with the teacher in order tim ga
knowledge from his/her experience, depends largelywhat teachers do to arouse and maintain intereékeir
students (Ayot and Patel, 1987). Learners leartebethen they are motivated. It is not motivation learning
as such which is important to teaching but motorafor learning a particular aspect (Cook, 199BolCfurther
states that the choice of teaching materials shoafdespond to the motivation of the students.

The concept of motivation is concerned with thestio@, ‘why does an organism behave as it does?’
When an individual is motivated, first, the indival displays some goal-oriented activity, and sdg¢dhat
person expends some effort (Gardner, 1985). Medipecially of the audio-visual kind increases tagrde of
interest in the subject matter of the lesson. Liegris generated by two absolutely fundamentalofiactFirst,
the need for the learner to be actively engagedsandndly, the need for the learner’s appropriateity to be
reinforced by being rewarded immediately. Motivatia a learning environment in terms of the teashself-
presentation and use of teaching aids go a longinvagabling learners learn effectively.

Teachers should be innovative enough and readgrituke out to experiment so as to improve teaching
and enhance learning (Aggarwal, 2009). Visual m#ghin teaching and learning create longer lasting
experiences and relate readily to other sensorgrésqces. Many studies suggest the effectivenegsadl aids
as being more over those of the lecture methodh reispect to what amount the pupils can rememberdépth
of understanding that results and the enjoymenémepced (Farrant, 1964). Further, studies hawesstd the
importance of incorporating various senses in ¢lagring process (Douglas, 1964).

Learning through the five senses is distributedfali®ews; learners retain: 1% of what they learn
through taste, 1.5% of what they touch, 3.5% oftvthay smell, 11% of what they hear (unless immhisnd,
83% of what they see unless they are visually ingoa{Douglas, 1964). This large percentage attadbed
learning by seeing justifies the need for use ofiiNeaching and learning for effective instruction

IM that employ the visual stimulus arouse interssistains interest and defines facts and informatio
easily and precisely thus giving meaning to wofidss in turn, helps learners to remember as itigates their
imagination. Visuals are instruments for teachersid learning, they add realism and attractiveriesthe
learning experience (Patel and Mukwa, 1993). Vislikk video are an integral part in modern teaghiue to
their technological nature, because they bring alsosense of reality, enlarge experience and brodioe
outlook of learners.

The use of radio, tape recorders, film and projsciio teaching appeals to the eye because thecthttr
attention and sustain interest by illustrating tietzships like similarities and contrasts of a¢tes in a way that
conveys messages better than words could do. Sdshirateaching are closer to real life situatiombey
provide immediate feedback to learners on theifgperance and help to save teaching time becaugesfieed
up the learning process better than lengthy desanipif words were to be used. Students who ateble to be
stimulated by other techniques can indeed be stitadlby film, charts, recorded tapes and otheruosbnal
material.

Other instructional media like audio-visuals do moibstitute the teacher but should be carefully
integrated into lessons and constantly evaluateldetf up the learning process. The robot for exammé a
teaching assistant in South Korea has been repurtecepare children for the ‘fast approaching tabfuture’.
Writing for Cable News Network (CNN) on the invasiof the classrooms by educational robots, SusaRa#h
says the South Korean government’s evaluation hasvis that "the educational robot system indeed shelp
increase students' interest and self-motivatiostinlying English and improves their English sKiflddowever,
robots help pupils practice only scripted conveosatand these pupils could be at loss if they wéfethe script.
They therefore need the constant presence of anitedhoperator or teacher as a facilitator. Indtoural
materials are interesting and flexible as theydrial life information to class about remote tlsirog activities
(Wittich, et. al, 1962).This enables what has been learnt to befeable to other situations and be applied in
different conditions (Copper, 1969).

Ellington et al (1995) have concurred that the following results de realized if instructional materials are

! http://edition.cnn.com/2010/TECH/innovation/10/22fdokorea.robot.teachers/ (accessed 15/6/2014)
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carefully selected and used.
* Learning is retained longer than that acquired imgly verbal teaching;
e Learners acquire various skills like reading, secgeconstruction, chart making among others;
e Greater benefits can be achieved from the use dfimadia approach when all the resources are
involved in teaching and learning.
« Motivates the learners by capturing their attentiod stimulates interest in the subjects beinghtug

2.3 Criteriafor Selection and Use of Instructional M edia
Instructional media should be selected on the lddiew they enhance learning. This selection ghbel on the
basis of their contribution to achieving the seisten objectives according to the learners’ level ahility.
Selection is based on how well media performs tkenided task. Some authorities suggest the follpwiiteria
in the selection on instructional media be adopf&dpli, et. al, 2007):

i. Select the best available material to realize & gokesson objective.

ii. The material should the make the learning situatiomne realistic and concrete.

iii. The material should be appropriate for the agelligence, interests and experience of the

learners.
iv. The material should make learning easier and quicke
v.  The material should present information in an iet&ng manner.

Vi. It should supply a concrete basis for conceptuakihg.
Vii. Materials should stimulate critical thinking of dents.
Viii. The resource should provide for integration of submatter.

iX. The material should be physically or visually attige in real colour and neatness.
X.  The material should present up to date informatiohe topic.

Xi. This material should be worth the time, expenseedfait involved in its use.

Xii. The lesson should be content driven and not mediard

Instructional media should be dictated by the legyrobjectives and not by the notion that, ‘now we
have them, how can they be used’. Rather, it shibalthat, ‘with this goal in mind, which availabteterial can
| use?’

There is no single medium that is superior to agmoth any sense (Smith and Nagel, 1972), but rather
its superiority is based on what contribution ibyides to learning in a specific situation andt idc¢hieves the
intended objective. Developing effective teachipglecation of instructional media needs time anfbréfand
this makes the teacher’s work quite demanding. uthis, teachers become reluctant in trying owv aead
unfamiliar methods in teaching (Brown and Thorntd@71) and this may eventually affect the rate hairt
students’ learning. To many it's easier to contigia@ng some things as always and leave experinient&d
others.

Technology will bring about changes that are fredyeresisted by teachers in the educational fikld
to fear of being replaced by upcoming instructiomeldia and the automation of education with consetjai
loss of personal relationship between teachersamtents’ fear. It should be noted however, tmaecselected
and in use, IM do not replace instructors (Tweli, al, 2007). IM by themselves may not affect students and
their learning unless made appropriate to meebtijective, presentation and to elicit favorablepmses by
students. IM are not designed to be a substitutetde effective teacher’'s role but to supplemerdirth
capabilities and make unique contributions.

2.4 Related Theoriesto the Use of Instructional M edia in Teaching
2.4.1 The Component Display Theory
The Component Display Theory (CDT) developed by iddavid (1983) argues that instruction or teawhis
more effective to the extent that it contains alhary and secondary forms, that a complete lessmsists of
objectives followed by some combination of rulesaraples for practice, feedback and teaching aiels i.
instructional materials. This theory classifiesrigag along two dimensions: one, content (factsicepts,
procedures, principles) and two: performance (reb@mg, using, and generalities).
CDT outlines four primary presentation forms:
i. Rules, which involve the expository presentatioteimching by a teacher, of the generality of a
concept being introduced to students.
ii. Examples, which are the expository presentationgifinces in the objectives as inherent with
the concept presented by the teacher.
iii. Recall, on the part of the student that focusetherinquisitory generality as prompted by the
utilized instructional media.
iv. Practice of inquisitory instance or of a partic.daample.
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Presentation forms may employ intervening stratedig use of IM to complement the teacher’s
presentation of content through the audio, expositmd visual presentation so as to aid recall emldance
learning through practice.

This theory indicates that instruction is more etifee to the extent that it contains all the neagegs
primary and secondary forms. Thus a complete lessosists of objectives followed by some combinaid
rules, examples, recall, practice, and feedbadkerdlanced by use of IM and mnemonics appropriatthe
subject matter and learning task.

2.4.2 The Cognitive Load Theory

The Cognitive Load Theory (CLT) by John Swelled@3) states that the ability to learn and the meatpacity
of a learner is limited to the leaners' age and tateability and that learners may receive overwhetm
information in terms of too much content and comptencepts, and when the instructional materiaés rart
properly utilized, this will result in over-load wte students are provided with more content thay ¢an learn
or handle. This impairs the schema of the planresgdn objectives for acquisition, resulting in avdo
performance or less learning on the part of thdesiti(Sweller, 1988). CLT suggests that learniagpens best
under conditions that are aligned with human cagmitirchitecture or mental structures, pictures mmages
that learners build from what they learn througbueai and auditory perception with the aid of IMatm®ing is
limited in the number of elements it can contaimwgdianeously, unless enhanced by use of IM. CLphath
understanding the combination of elements, as digaitive structures that make up an individual'ekiedge
base (Sweller, 1988).

From an instructional perspective, information edm¢d in instructional material must first be
processed by a working memory. For schema of digecquisition to occur, instruction should beigeed to
reduce working memory load through effective uselMf CLT is concerned with techniques for reducing
working memory load in order to facilitate enhanteaining associated with schema acquisition. Whaohers
use instructional material, they intentionally ckeca means of presenting information (Flaming aedlid,
1993). Thus, instructional strategies may vary depey on content but may range from organizational
strategies; sequencing, cues, feedback, orientimgiestion techniques, and this should involveedéht types
of media which should result in enhanced learning.

This theory best applies in the area of instruetionedia use. For instance, if a text is esseftial
intelligibility, placing it on a diagram, print afideo screen will reduce the problem associated setarching for
relations between the text and its meaning andwflisenhance learning when the selected mediuns #ie
learners’ understanding of the concept being ptesen

3.0 Instructional media in teaching and lear ning

African countries are endowed with a rich heritagech has for a long time been used as means afatidg
children from generation to generation. This inelsidise of genres of Oral Literature namely: soggses,
dances, narratives and parables, art and entrapsdie (Kinyanjui, 1997; Wamalwa and Oluoch, 2013).
Through these, children were educated on theirrenmient, imparted with skills for work and art and
inculcated values. However, the advent of WestednicBtion saw the colonialists set in a new mode of
education (Mutua and Namaswa, 1992). Literacy thioed by missionaries and associated with modédioiza
was adopted and attention drawn to formal educafidis formal education was introduced, packed with
preferred and planned content along with methodsasthing.

Kenya has in the recent past renewed its questonide quality education by providing teaching and
learning resources in learning institutions sin@®2 (Ministry of Education, 2007), in response &veval
commissions of education reports which documertiedneed for learning institutions to acquire, naimand
use suitable instructional material to improve djoality and relevance of education (Kamunge, 198®thods
in teaching and learning are ever changing as aumin and learning attitudes do. New strategies and
techniques have come up hence the educationaldiegfical advancements witnessed like the use ofpcen
in the Computer Assisted Language Learning alsermedl to as CALL (Davies and Elder, 2008). These
advances in technology provide devices and tecksidar bringing the best, most relevant and widgeaof
experiences for students.

Due to modern technology, teaching and learninggs® has undergone a great revolution. This has
made education more readily available leading ® ithprovement of its quality due to enhanced irggre
comprehension, retention and concreteness. Teatlsisgdvanced from the traditional verbal instorctind
requires knowledge on the use of applicable medineven most recently the introduction of the useobots

144



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) “—.5[1
\ol.5, No.31, 2014 IIS E

in South Korea

3.1 Teaching language skillswith selected Instructional M edia

The English language teacher should be exposedatty ways of presenting skills, instructions andtenon
Instructional media is an added advantage to fatglithis. It helps the teacher to present concieptaore
concrete approaches. Projected media can be uggdgent content that is difficult to explain ooghverbally.
Such media as video can be an excellent way ofigiray immediate feedback since it employs sensory
receptors that compound the learning experience.

Non projected media like printed material and statsuals are good for reinforcement, feedback and
self-evaluation. IM that are auditory like radiodarecorded programs give external and internaludtiend aid
in presentation of content. This is particularlyoddor teaching listening skills. Odera (2006),tiad on the use
of school radio program in schools in Kenya, ndtett radio technology is viewed by teachers asefulsool
for teaching and learning languages like EnglistenEh, German and Kiswahili at all levels of edigrat
Language programmes on radio help to increase ttigersts’ mastery of vocabulary and pronunciation as
students learn to imitate the radio presenters.uBeeof radio lessons motivates the learnersgif tire used in
such a way as to stimulate learning (Bates, 19B#®adcast lessons help simplify language teachinggss and
make it perfect. Odera (op-cit) adds that broadc&stip provide opportunity to provide stimulatingda
rehearsing communicative situations to be encoedteutside the language classroom. Therefore, thereed
to emphasize the use of instructional media inHiggcthe English language in order to compounddifferent
language skills like speaking, listening, writingdareading. Moreover, language teaching is concemith
development of not only skills but also attitudesd aalues.

IM can also be illustrated as techniques of teaglsimbject matter in micro teaching (Farrant, 1964)
where, if a teacher uses a lecture, he can alsom&nate using video. Video stimulates learningpe€leecorders
are good in presenting speaking skills. Computacs @/ber media offer many tools for teaching aratriang-
from the ubiquitous courseware management systéste;onferencing systems to newer technologies like
blogs, wikis and podcasting. The internet offesnsiegly unlimited potential to encourage learniiige Web
can be a valuable research tool, helping studextiséss resources in other institutions or natiand, letting
them learn about other cultures. Moreover, comgutembine almost all aspects of oral and literafyuces
and provide a way for students to learn in an iindiglized setting.

Visuals, like charts, pictures, diagrams, cartoatisles and transparencies convey messages that are
hard for words. These can be hung on boards osualbe viewed over a long period of time long rafte
lesson is over. Visuals evoke emotional responisas gromote desired attitudes. Visual aids arended to
increase the learners’ concentration and retenResearch has shown that a learner retains 80%haf they
hear and see but only 50% of they hear (Gathunbglg2008). The chalkboard may be the most fratiye
used and readily available resource in schoolss lin fact supposed to be available in every ctassr.
Chalkboard use if skilfully utilized, will aid a tan presenting information in diagrammatic preséions. The
board lends itself well to working on formulas,\8nf problems, drawing graphs, and diagrammingesergs.
We write on the board at about the same speedwhitbh we comprehend information, so using a chadkto
helps set an effective pace for learning

Audio tapes provide audio effects and music, stithat motivates hence enhances learning on the par
of the learner. Teachers may also use written aorded scripts on slides or films to explain inailetarious
forms of language. Moreover, educational radio paots can also be taped with the purposes of suepitng
classroom teaching by the help of trained techn&ia the absence of teachers. Lessons can baleectien
revisited later as a form of revision. This wherlygéanned and carried out objectively, will enharearning.

The Teaching machine —an electronic teaching mactfgot and Patel, 1987), in earlier times, was a
popular device in some developed countries. Duiiegime, unlike other audio-visual aids of thed, it
provided a response when the student wrote or sptdé. The machine was used for the followinggmses:

« individualized instruction,

e presentation of programme content in steps,

e providing a means by which the student may responie programme,

e providing the student with immediate informatiohsome kind concerning his/her response
that acts as a reinforcement,

e presenting the frames of the programme individually

Trends in technology now however, point much mangards computer technology ranging between the use
individualized computer self-tutorial programs twne public ones using computer projectors like ¢hos

! http://edition.cnn.com/2010/TECH/innovation/10/2%fth.korea.robot.teachers/ (accessed 15/6/2014)
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power point.

3.2Using IM toteach English in schools

The effectiveness of visual aids has been fourakthigher than that of the lecture method. Visidd anhance
the amount of content the pupils remember. Theyide an enhanced understanding of concepts pezbkent
apart from the enjoyment experienced when visutd are utilized (Farrant, 1964). The role of thesderials in
teaching and learning has neither changed nor ded¥bere these vital resources are not used opgimal
students may not achieve substantial skills in wihay learn.

Instructional media are an integral part of Englishguage teaching. Visual aids have been used to
enhance learning successfully and teachers aréhttaugl encouraged to utilize instructional mediaemwh
teaching. They can therefore exploit current teghes at their disposal.

Initially, while in training, teachers had far lgssactical experience of technology and commurocati
(Unwin, 1969). They were predominantly trained tte¢ically in the traditional method. However, nenends
point towards the use instructional media thatri&zeip learning and prepares trainees more effégtive the
teaching task.

Teachers of English language should use modern amprojection, power point as some lessons
may require. The use of instructional media in &g is necessary for better mastery of conterstriictional
media should be used to reflect what they are doyngroviding feedback of their skills for persopabficiency
(Volker, et. al, 1989). Students should be givepasfunity to portray their ideas, skills and ganetivéties on
visuals, so that they benefit more. This will makem more creative and be able to polish and atelyr
correct what they do.

3.3 Classroom Language L ear ning

Classroom language learning is characterized tneatey range of settings, participants (teachedslearners),
topics and purposes. The classroom provides nidhdiverse learning experiences which should becttfely
enhanced by objectively intended instructional add@illis, 1992). Use of various forms of instrucib media
and technology in teaching, whether new or old, lsave a profound impact on student learning. Whamed
well, using a variety of media will enliven a clagncourage student participation, and help stedgrasp
difficult concepts. When used poorly, these sanoéstean obscure instructional objectives and makdents
confused, anxious and frustrated. Formal languagening provides some kind of studial activity tigh
reading, listening and speaking among other legraictivities on the part of learner. This are tlotivities
learners engage in while learning English language.

Acquisition of knowledge has a bearing on the imiagdobjectives and future aims as set by the
teacher and the learner. The learner achieves alewak of skills to meet future learning situatiotiat will
determine other situations (Patel and Mukwa, 198B¢ entire learning process therefore is an irgkationship
of the various components of learning which argnitive, psychomotor and affective domains whichken#
up. These contribute immensely to the three tygethe learning experiences as identified by son®lses
(Patel and Mukwa, 1993). Viz;

0] Direct learning experiences

(i) Indirect or observed learning experiences, and

(iii) Symbolic learning experiences

Direct experiences engage the learner actively leaming situation by performing the learning &sk
like pronouncing certain words as given by the lteacand reading a given passage aloud to improee t
reading skills. Indirect experiences are basedhmeation of a task as performed by somebody &lss.can
for example be the learner’s observation of théviigtgoing on and understanding the process byivig a
general presentation of the idea. Lastly, symbekigeriences are gained by using word or picturebgysnas a
means of acquiring information. This can be throtlyd use of words or pictorial symbols to repressmtain
facts or information as presented in given diagraiftse symbolic experiences may involve interpreting
information in diagrams using given keys.

4.0 Conclusion

The discussion in this article shows that the irgional media element is very integral to the biag and
learning process. The use of instructional medi@aones learning. However, many teachers haveltorgtime
been using traditional methods of teaching thahatoincorporate the use of IM. Consequently, mamguage
lessons have not sparred the interest and motivadquired for optimal acquisition of skills andovledge.
This in effect has impacted negatively on studepésformance. Dwindling performance is probablyi¢cation

of a problem at the teaching and learning stagstfaients. Other factors such as lack of and siogueaching
and learning resources cause students to learlowhalTwoli, et. al, 2007), translating into low grades at the
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school level and national exams to due to lacknoémhanced learning experience. Teachers of Ensflibject
should be trained to employ all possible mechanisonseach their students. They should use appripria
methods and resources alongside the content thiegidi® their students.

Teachers need to make informed choices to selent frumerous types of resources, equipment and
materials at their disposal for English languagarag and teaching. These equipment and matehath, of
electronic, audio and visual forms however, unlased effectively by trained and qualified personasl
expected may not enhance student learning in Hndhsguage. Students should be granted maximum
opportunity to understand what they are being tguglhich is only possible if content given is clgar
understood within the available context and withgar utilization of the existing resources. TeaslwrEnglish
need to plan for and select instructional mediarpio their lessons so as to enable them to teHehtigely.
They should objectively plan for, and utilize thé &available during lessons so as to achieve effedgarning
on the part of their learners (Newtgf, al,2000).

This paper proposes a renewed emphasis towardséhef IM by teachers and stakeholders. In view of
this, educational authorities need to work on mitidalfor mandatory use of instructional media wttgaching
to enhance learning English language subject inygeHowever, for the realization of this proposatre field
based research is needed so as to have the ngcdatathat will guarantee availability of inforrmat that is
necessary for sustainable supervision of teacheses’of instructional media in enhancing studerdasnieg of
English language in Kenya.
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